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Introduction

How this Teacher’s Guide should be used

This Life Orientation Teacher’s Guide is part of a course that provides rich resources to
ensure complete curriculum coverage and the successful development of Life Orientation
competencies. The Teacher’s Guide supports you by:
e defining the subject, the National Curriculum and Assessment Policy Statement
(CAPS) and teaching terminology
¢ indicating pacing, content and resources in content overviews, and structuring the
course into lessons with clear teaching guidelines according to the CAPS
e providing background information (prior knowledge and skills covered in previous
grades and/or interesting subject/topic background)
e providing remediation and extension activities
e providing suggested answers for every activity
e providing Formal Assessment Tasks, exams, and marking guidelines and rubrics
as required by the CAPS.

How this course works

This series meets the requirements of the National Curriculum and Assessment Policy
Statement (CAPS) for Life Orientation the Senior Phase. In Grade 9 Life Orientation there
are two core components: a L.earner’s Book and a Teacher’s Guide.

The Learner’s Book

The full-colour Learner’s Book provides content and/or subject knowledge and includes
activities for learners to develop, practise and consolidate their knowledge and skills.
Teachers receive guidance on how to teach important concepts.

Written texts are supported by photographs and illustrations that help to explain content.
All examples, activities and illustrations are representative of all cultural groups.
Activities steadily become more challenging, so that learners progressively develop their
understanding of concepts.

The Teacher’s Guide

The Teacher’s Guide provides you with all the necessary planning, teaching and
assessment tools.



Four easy-to-navigate sections

Section 1: Curriculum and Assessment Policy Statement
¢ Instructional time allocation
e Topic overview for Life Orientation Senior Phase

Section 2: Planning and assessment in Senior Phase Life Orientation

e Teaching plan for Life Orientation Grade 9

e Sample lesson plan for Grade 9

e The four steps of assessment

e Types of assessment

e  Types of Formal Assessment for Life Orientation

e Formal Programme of Assessment (POA) for Life Orientation

e Cognitive levels and abilities for Life Orientation in the Senior Phase
e Assessment rubrics

Section 3: Teaching and Learning Life Orientation

e Teaching Development of self in society

e Teaching Health, social, and environmental responsibility
e Teaching Constitutional rights and responsibilities

e Teaching World of work

e Teaching Physical Education

e Inclusive teaching

e Metacognitive strategies

Section 4: Teaching Guidelines for Life Orientation



Section 1: Curriculum and Assessment
Policy Statement

This series is based on the National Curriculum Statement Grades R-12 (NCS, January

2012), which is the policy document for learning and teaching in South Africa. The NCS

consists of three documents:

e Curriculum and Assessment Policy Statements (CAPS) for Grades R—12

e National Policy pertaining to the Programme and Promotion Requirements of the
National Curriculum Statement Grades R—12

¢ National Protocol for Assessment Grades R—12 (January 2012).

Each CAPS document has four sections:

e Section 1: Introduction to the Curriculum and Assessment Policy Statements for the
specific subject

e Section 2: The specific subject’s aims, time allocations and requirements to offer it as a
subject

e Section 3: Overview of topics and teaching plan for the specific subject

e Section 4: Assessment in the specific subject.

Sections 2, 3 and 4 of the CAPS documents, together with the National Policy pertaining to
the Programme and Promotion Requirements of the NCS, represent the norms and
standards of the National Curriculum-Statement Grades R—12. Together these documents
are the basis for determining minimum outcomes, processes and procedures for assessment
of learners.

Instructional time allocation

The instructional time in the Senior Phase is as follows:

Subject > Teaching hours per week | Total per term
Home Language 5 50
First Additional Language 4 40
Mathematics 4,5 45
Natural Sciences 3 30
Social Sciences 3 30
Technology 2 20
Economic Management Sciences | 2 20
Life Orientation 2 20
Creative Arts 2 20
Total 27,5 275




Each CAPS document provides:

e an overview of topics and content areas for its subject (see below)

¢ the weighting prescribed for each content area
e ateaching plan for the subject.

Topic overview for Life Orientation Senior Phase

Topic Grade 7 Grade 8 Grade 9
Term 1 | Development of | Self-image; Puberty | Self-concept; Self- | Goal-setting skills;
self in society and gender motivation; Lifestyle choices;
constructs; Peer Positive self-talk, Sexual behaviour
pressure strategies and and sexual health
skills; Sexuality
World of work Reading and Different learning | Time management
studying; styles; Reading skills; Reading and
Development of and writing writing; Keeping a
memory journal
Physical Participation and Participation and Participation and
education movement movement movement
performance in a performance in performance in
fitness programme; fitness activities; activities that
Safety issues Safety issues promote physical
wellness; Safety
issues
Term 2 | Health, social, Social factors that
and contribute to
environmental substance abuse in
responsibility society
Constitutional Human rights in the Citizens’ rights
rights and Constitution; Fair and
responsibilities play in sport; responsibilities;
Dealing with abuse Constitutional
in different contexts values
World of work Career fields, Identifying and Options with
challenges, related applying your school certificates;
school subjects, own learning Workplace ethics
activities, styles; Six career and opportunities
opportunities, categories; School
requirements, subjects
duration of study,
sources
Physical Indigenous games; Participation and Participation and
education Invasion games; movement execution of a
Participation and performances in game-plan for
movement target games; individual or team
performances; Safety | Safety issues sport; Safety issues
issues
Term 3 | Health, social, Substance abuse: Environmental Volunteerism;

and

forms, symptoms

health issues:

Health and safety
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environmental and prevention, Laws, policies and | issues related to
responsibility personal factors, programmes; Earth | violence
early detection; Day; Decision-
Local environmental | making around
health projects and HIV and AIDS
strategies, an action
plan
Constitutional Nation building:
rights and definition,
responsibilities: promotion of and

contribution to

World of work

Simulation of career
related activities;
Value and
importance of work
to fulfil personal
needs and potential

Relationship
between
performance in
school subjects and
interests and
abilities; Decision
making process

Career and subject
choices; Decision-
making skills;
Steps in choosing
subjects

Physical
Education:

Sequence of physical
activities rotation,
balance, elevation
and rhythmic
movements

Participation and
performance in
movement
techniques; Safety
issues

Participation and
refinement of
performance in
movement
activities; Safety
issues

Term 4

Development of
self in society

Personal diet and
nutrition: factors that
influence personal
diet, ways to
improve nutritional
value of personal
diet

Challenging
situations:
depression, grief,
loss, trauma and
crisis

Health, social,
and environ-
mental responsi-
bility

Common diseases:
TB, diabetes,
anorexia, obesity,
epilepsy, HIV and
AIDS; causes,
treatment options,
resources, strategies
for living with
diseases

Constitutional
rights and
responsibilities

Role of oral
traditions and
scriptures in major
religions

Human rights
violations and
gender equity;
Cultural diversity;
Contributions to
social development
from religions

Contributions of
various religions in
promoting peace;
Sports ethics in all
physical activities

World of work

Study and career
funding providers;




Planning and goal-
setting for lifelong
learning

Physical
Education

Participation in

outdoor recreational
programme; Safety

issues

Participation and
performance in
outdoor
recreational
activity; Safety
issues

Participation and
refinement of
performance in an
outdoor
recreational
activity; Safety
issues
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Section 2: Planning and assessment in Senior

Phase Life Orientation

Teaching plan for Life Orientation Grade 9

This teaching plan shows:

e the pacing of the topics for the course by term
e where to find the relevant content and activities in the Learner’s Book
e when Formal Assessment takes place, cross-referenced to suitable activities in the

Learner’s Book.

This teaching plan follows the time allocations as set out in CAPS for Life Orientation.

It assumes two hours of teaching per week.

Content/topics Learner’s Book Activities | Teaching
Term 1 Pages 10 to 51 Time
Development of the self in society: Goal Unit 1, page 10 1-5 3 hrs
setting skills and personal lifestyle choices
Physical Education: Fitness Unit 2, page 21 3 hrs
Development of the self in society: Sexual Unit 3, page 24 1-6 4 hrs
behaviour and health
Physical Education: Fitness Unit 4, page 38 4 hrs
World of work: Time management; Reading Unit 5, page 41 1-5 3 hrs
and writing; Keeping a journal
Physical Education: Fitness Unit 6, page 49 1 3 hrs
Formal assessment
Term 2 ® e“es 52 Activities | Teaching
‘_IA time
Constitutional rights and responsibilities: Unit 1, page 54 1-5 2 hrs
Rights and responsibilities
Physical Education: Game plans Unit 2, page 62 1,2 2 hrs
Constitutional rights and responsibilities: Role | Unit 3, page 65 1-5 3 hrs
models
Physical Education: Game plans Unit 4, page 76 1 3 hrs
World of work: Options after Grade 10 Unit 5, page 79 1-3 3 hrs
Physical Education: Game plans Unit 6, page 87 1,2 3 hrs
Term 3 Page 92 Activities | Teaching
time
World of work: Career and subject choices Unit 1, page 94 1-3 3 hrs
Physical Education: Movement Unit 2, page 101 1,2 3 hrs
Health, social and environmental Unit 3, page 104 1-3 3 hrs
responsibility: Volunteerism
Physical Education: Movement Unit 4, page 113 1-3 3 hrs
Health, social and environmental Unit 5, page 115 1-4 4 hrs
responsibility: Violence
Physical Education: Movement Unit 6, page 126 1 4 hrs

Formal Assessment

11




Term 4 Page 128 Activities | Teaching
time

World of work: Lifelong learning Unit 1, page 130 1-3 2 hrs

Physical Education: Outdoor recreational Unit 2, page 136 1,2 2 hrs

activity

Constitutional rights and responsibilities: Unit 3, page 138 1-6 1 hrs

Contributions of religions to promoting peace

Physical Education: recreation Unit 4, page 145 1 hrs

Constitutional rights and responsibilities: Unit 5, page 148 1,2 1 hrs

Sport ethics

Physical education: Outdoor recreational Unit 6, page 152 1 1 hrs

activity

Development of the self in society: Unit 7, page 154 1-4 3 hrs

Challenging situations

Physical education: Outdoor recreational Unit 8, page 166 1 3 hrs

activity

Formal Assessment

Sample lesson plan for Grade 9

Some may find daily lesson plans useful, although these are not a formal policy
requirement. Here is an example of a template.

Date:

Grade: 9

Term: 3

Term 1

Unit: 1

Contact time:1

Content/concept: Positive and
negative influences on personal

Activities: Homework thought
and preparation; sorting

Resources required: LB;
exercise books

lifestyle positive and negative

influences

Activity 4: l _&I SU

Links with previous activity: Learners have identified what positive and negative life choices are in
Activity 3, p 12, now they look at positive and negative influences that affect these life choices.

Links with next activity: In the next activity (5), learners explore assertiveness, to equip them to make

good life choices.

Teaching plan: Teach and discuss information on LB pages 13 to 17 on factors that influence
personal lifestyle choices, explain what must be done for homework to prepare for activity 4.

Assessment: informal, daily (mark completed work)

Confidential information/Teacher reflection: Adapt information by asking learners in my class to

give concrete examples from their lives.

Assessment

Assessment is about collecting evidence of the learners’ learning. It is an integral part of
teaching and learning, and should be formulated when planning the lesson content.
Assessment helps to identify the needs of the learners. It also provides evidence of
progress, enables teachers to reflect on what they are doing, and provides for feedback and
reporting to all stakeholders. Good assessment practice in Life Orientation includes:

Assessing whether skills and aims are applied to content knowledge and providing

feedback.

12




The four steps of assessment

1. Generating and collecting evidence of achievement

2. Evaluating the evidence

3. Recording the findings

4. Using the findings to guide future learning and teaching.

Types of assessment
Informal or daily assessment

Informal assessment is a daily monitoring of learners’ progress. This is done through
observation, discussion, practical demonstrations, learner-teacher conferences, informal
classroom interactions, etc. For example, activities on pages 37, 97, and 119 are suitable
for informal assessment.

CAPS tells us that informal assessment should be used to provide feedback to the
learners and to inform planning for teaching, but need not be recorded or taken into account
for promotion. It should not be seen as separate from learning activities taking place in the
classroom. Learners or teachers can mark these assessment tasks.

Self-assessment and peer assessment actively involve learners in-assessment. This is
important as it allows learners to learn from and reflect on their own performances.

Learners often experience difficulty completing extended writing. This is why we have
provided activities such as the activities on pages 46, 96, and 112.

Learners should read and write regularly; starting with sentences and-paragraphs and
building up to extended pieces of work. Much of this may be structured by working
through activities provided in.this book.

Formal assessment

All assessment tasks that make up a formal programme of assessment for the year are
regarded as formal assessment. Formal assessment tasks are marked and formally recorded
by the teacher for progression and certification purposes. All formal assessment tasks are
subject to moderation for the purpose of quality assurance and to ensure that appropriate
standards are maintained.

Formal assessment provides teachers with a systematic way of evaluating how well
learners are progressing in a grade and in a particular subject. Examples of formal
assessments include tests, examinations, practical tasks, projects, oral presentations,
demonstrations, performances, etcetera. Formal assessment tasks form part of a year-long
formal programme of assessment in each grade and subject.

Types of Formal Assessment for Life Orientation
Tests and examinations

These are individual assessment tasks. Tests and examinations for formal assessment
should cover a substantial amount of content. Tests and examinations must be completed
under strictly controlled conditions.

Tasks and assignments

Tasks and assignments should be designed to cover the content and concepts of the subject
and include a variety of activities selected to assess the identified aims and skills.

13



Before handing out an assessment task to learners, teachers should ensure that they are
able to answer all the questions themselves. When teachers set an assessment task, they
should draw up a memorandum of answers and/or a rubric for the assessment. Refer to the
seven-point rating code or scale of achievement when constructing a rubric.

Feedback should acknowledge strengths and identify areas of weakness for learners’
developmental needs. Action plans on how learners will be supported should accompany
this feedback. It is important that the feedback provided to learners encourages them to do
better, and builds their self-confidence.

Formal Programme of Assessment plan (POA) for Grade 9

We have provided a full Formal Programme of Assessment plan. These assessments cater
for a range of cognitive levels and abilities as required by the CAPS, as described in this
section.

Cognitive level Percentage
Lower order: What? Why? Who? When? Where? List 40%
Middle order: Discuss, explain, describe 40%
Higher order: Analyse, evaluate, synthesise, critically 50%
evaluate, examine

Term 1 Development of the self in society Written assignment (LB page 52)

PET Participation in fitness programme (LB
page 53)

Term 2 Development of the self in‘society; Mid-year exam (LB page 93 )
Constitutional rights and Participation in fitness programme LB
responsibilities; World of work; page 97)

PET

Term 3 World of work Project (LB page 134)

PET Participation in fitness programme (LB
page 135)

Term 4 Development of the self in society; End-of-year exam (p. 176)

World of work; Constitutional rights Participation in fitness programme (p.
and responsibilities 180)
PET

14



Cognitive levels and abilities in the Senior Phase

~

72 7 . S .
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Lower Middle order Higher order
order
Absorb Classify Change Breakdown Abstract Appraise
Count Compare Compute Differentiate | Arrange Conclude
Define Convert Construct Discriminate | Combine Contrast
Identify Discuss Demonstrate | Investigate Compile Create
Label Distinguish Draw up Organise Construct Critique
List Define Mustrate Relate Create Criticize
Match Demonstrate Predict Separate Design Decide
Memorise Describe Relate Subdivide Discuss Dispute
Name Estimate Solve Formulate Evaluate
Outline Explain Use Generalise Grade
Point out Generalise Generate Judge
Quote Give examples Group Justify
Recite [lustrate Integrate Interpret
Recognise Infer Organise Support
Repeat Interpret Summarise Recommend
Remember | Match
Reproduce Paraphrase
Respond Restate
Select Rewrite
State Select
Trace Summarise

Translate
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Assessment rubrics

Assessment rubric for the two criteria of the Physical Education Tasks

Level Limited Adequate Proficient Excellent
Criterion 1: 0% = 0 marks 21-25% =5 51-55% =11 76-80% = 16
Frequency of (did not marks marks marks
participation participate at 26-30% =6 56-60% = 12 81-85% =17
during Physical | all) marks marks marks
Education 5% = 1 mark 31-35% =17 61-65% =13 86-90% = 19
periods (20 6-10% =2 marks marks marks
marks) marks 36-40% = 8 66-70% = 14 96-100% =20
11-15% =3 marks marks marks
marks 41-45% =9 T1-75% = 15
16-20% =4 marks marks
marks 46-50% = 10
marks
Level Limited Adequate Proficient Excellent
0-1 mark 2-3 marks 4 marks S marks
Criterion 2: Requires Requires Efficient, Exceptional
Outcome of significant attention and effective and level:
Movement attention: refinement: appropriate: movements
Performance (10 | movements do | lapsesin movements always produce
marks) not produce the [ movements mostly produce | the desired
desired which'do not the correct outcome
outcome at all always produce | desired (5 marks)
(0—1 mark) the desired outcome
outcome (4 marks)
(3 marks)
Physical Education Marking Tool
Term 1 Criterion 1. Frequency of Criterion 2. Movement Total
participation (20 marks) performance (10 marks) for
Term
Learner | PE periods per term Mark | Ist 2nd Total
names (P1=period 1) % | out of | obser- obser- Mark 30
20 vation: | vation: | 10
mark mark
PLI P2 P3| P4 PS outof 5 | outof 5

16




Assessment rubric for groupwork

NamMe Of the GrOUP: .. .ot

Mark out of 10 | Outcome of group performance and participation in movement
activities

Organisation n/a The group The group did | The group did
(3 marks) brought not know how | not bring the

equipment and to use the equipment

used it equipment relevant to their

optimally. OR performance

No equipment

needed, as the

group used own

creativity

3 2 1
Time n/a n/a The group The group failed
management performed to keep to time
(2 marks) within the

allocated time
2 1

Presentation (e.g. | The group The group The group The group
all movement included all included all included two included one
activities movement movement movement movement
included, activities. activities. Good activities. activity.
outfits/attire, Excellent performance. All | They need to | Clumsy
teamwork, do performance. learners wore refine their performance.
they communicate | All learners outfits. moves. All Some learners

well during their
performance, etc.)
(5 marks)

wore outfits.

learners wore
outfits.

wore outfits.

1-2

17




Section 3: Teaching and learning Life
Orientation

Life Orientation deals with the holistic development of the learner throughout childhood
and adolescence. It equips learners with knowledge, skills and values that assist them to
achieve their full physical, intellectual, personal, emotional and social potential. The
subject encourages learners to acquire and practise skills that assist them to become
independent and effective in responding to life’s challenges and to play an active and
responsible role in society.

The subject aims to develop learners through five different, but interrelated study areas:
Development of the self in society; Health, social, and environmental responsibility;
Constitutional rights and responsibilities; World of work, and Physical Education.

There is a wide range of material for you to cover during the Senior Phase, all aimed at
helping learners to become confident, responsible and caring members of society.

There is a range of activities throughout the Learner’s Book with guidelines and
answers in the Teacher’s Guide. We strongly advise that learners do all the activities since
this is a very important way for them to engage with the material.

To keep the information on all the topics current, look out for newspaper or magazine
articles or items on TV news that relate to the Life Orientation curriculum and discuss
these with learners in your next class. Encourage learners to share this information too.

Here are some guidelines for teaching the different topics:

Teaching Development of the self in society

Your aims should be to'help learners to:

o realise theirpotential inlife

e grow in confidence

¢ identify and solve problems

¢ make healthy decisionsin their personal lives

e learn how to deal with challenges in their lives such as puberty, peer pressure, abuse,
and trauma.

In the senior phase, learners and teachers often find it difficult to discuss issues such as

sexuality, relationships, and abuse. Learners are all likely to be at slightly different phases

in their development, experience and interests. So, finding the balance that will address all

the needs in the classroom, can feel difficult. The Learner’s Book has been carefully

developed to help you with this.

Approaching difficult information with kindness and patience, and in a calm,
professional manner can be useful in modelling how the learners receive the information.
Try to remain non-judgmental of attitudes and cultural issues that don’t match your own.
By keeping an open mind, you can allow learners who are considering high risk behaviours
to approach you for help and advice. At this developmental stage, teenagers increasingly
rely on their peers for support and information. It is important that you encourage learners
to discuss and compare experiences. This is a way of helping them normalise their
experiences.

18



Teaching Health, social, and environmental responsibility

South Africa has many statistics that we are not proud of, such as:
o the high level of substance abuse
e the high level of violence (both at home, in our communities and in wider society)
¢ the increase in obesity (especially in children)
e the high incidence of HIV and AIDS.
Environmental health issues related to air and water pollution affect many South Africans,
especially in communities that do not have access to safe, clean water and sanitation. On
the positive side, many individuals, communities and organisations are playing an
important role in improving society and the environment through volunteerism. In covering
topics that may often be viewed as negative, always emphasise the role that we can all play
to improve our society and environment. Remind learners that even the largest river starts
with just a few drops of water: if we all make a contribution, our joint efforts could have a
major impact.

Once you have completed a section, reinforce it by referring to it again in later units.
For example, when you discuss diseases such as HIV and AIDS, you can link it to what
they have already learned about the importance of a healthy diet.

Teaching Constitutional rights and responsibilities

In the Senior Phase learners are made aware of their rights, freedoms.and responsibilities as
set out in the Bill of Rights in the Constitution of South Africa, and how to apply these to
their daily lives. You can reinforce their understanding of their constitutional rights and
responsibilities by applying it to classroom situations. By doing so, you may discover that
it is a useful disciplinary strategy. Also, the Constitution describes the values that form the
foundation on which ourmnation is being reconstructed. Learners need to be able to evaluate
their own actions-and those of others, particularly our leadership, according to the values of
our Constitution. The success of our democracy relies on the ability of citizens to assess the
quality of leadership and to ensure that we choose leaders that embody the values of our
Constitution.

The basic rules of Fair Play and Sport Ethics are introduced too. So, while learning
about their rights and responsibilities, learners are encouraged to apply their understanding
of fairness and respect for others to the playing field during sport and athletics activities.

Learners are introduced to the concept of nation building in Grade 8, which emphasises
the creation of a common South African identity as a prerequisite for cooperation and
growth. Fundamental to nation building are communication skills, which help create
mutual understanding and harmony between different groups in society. Nation building
touches on the theme of cultural diversity, which is explored in more detail in the unit on
cultural diversity in South Africa. Learners are encouraged to think of our cultural,
religious and linguistic heritage as resources for development, rather than as sources of
social conflict and competition. We also deal with the sensitive topic of a society in
transition, in which each one of us needs to identify and evaluate the impact of traditional
and modern influences on our life choices.
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Teaching the World of work

In this topic your aims should be to help learners to:

e become aware of the various factors that will influence their choices of career

e get a basic understanding of career planning

e gain some insight into the world of work

¢ Dbuild their confidence and motivation about future study and career aspirations.

e equip them with foundational skills to achieve future study and career goals.

In the senior phase, learners are faced with many challenges including uncertainty about
future study and career options. During this phase learners need ongoing guidance to help
them plan and make informed and responsible decisions about subject choices, future
studies and the pursuit of future career paths. The Learner’s Book is structured to give
learners a good overview of the different factors that influence career choices. Learners are
made aware of how their personalities (including their interests and abilities, their levels of
motivation, their planning skills, their scholastic skills and their attitudes towards learning)
shape their future lifestyles including the careers they follow.

As the teacher, you need to encourage learners to dream about following successful
careers after school. This can be achieved by providing them with career information that is
easy to understand and presenting this information to them as one aspect of living a
meaningful life. You should encourage learner interaction-in your lessons, facilitating
discussions about careers that not only provide knowledge and skills related to the world of
work, but also the practical measures that learners can put in place to realise their dreams.

Teaching Physical Education

Teaching the Physical Education (PE) component of Life Orientation can be challenging.
Part of this challenge-is the perception that PE is only about teaching learners to play sport
and know the. skills related to that particular-sport. You may be asking yourself questions
such as, “Do I know how to.do these exercises or play this particular sport?” or “How can I
teach learners a sport if I have not played it!”

However, it is important to remember that PE is not only about playing sport. It is a
subject where learners are encouraged to participate in physical activity. Selected sporting
codes are to be taught to learners; however not at a highly skilled level. You should
introduce all your learners to a variety of sporting activities. In your class there will be
learners who will want to participate in physical activity and sporting activities as well as
those who would rather not or who cannot do so for valid reasons. Your lessons must be
enjoyable, and should encourage whole-class participation and promote social development
among learners. Your aim is to promote physical movement and healthy habits among all
your learners. If you can promote good, healthy choices in young learners now, the
possibility of those good healthy choices being continued throughout their lives is
increased.

Physical Education is a subject that requires you to be well-prepared for your lessons,
especially the outdoor sessions. You need to be able to manage a group of learners and, in
some cases, a very large group of learners. The potential for injury is real and should be
avoided.

e Do not stress! There are key strategies that will assist you to conduct efficient,
effective and fun PE lessons.
o The key is to plan ahead. Firstly, decide on the activities for the lesson. There are
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questions which you need to ask yourself. These should include:

e Are you conducting a whole-class activity or would groups work better?

Depending on the activity, it might be better to keep boys and girls apart but ensure there is

healthy interaction when appropriate.

e Will you choose groups or will learners be choosing their own groups? See what will
work best for the activity. You know your learners’ capabilities, so group them
accordingly. Do not always group the best learners together.

e Do you have learners with disabilities? If yes, encourage these learners to participate
whenever possible, and ensure that the other learners are patient. You may have to
adapt the lesson to cater for the learners’ needs.

e Do you have adequate equipment? If not, do not skip the activity. Adapt the activity to
suit your situation and your learners. Improvisation may be needed. Working in groups
and rotating tasks works best. Avoid leaving a group idle, while they wait their turn.
The key is to keep all learners active.

e Do you have an alternative plan for bad weather conditions? Perhaps you can use a hall
or an empty classroom or move the desks to create a space to move in.

The activities for the Physical Education component in this book should be used as a

guideline. It is important to note that activities may be repeated in order for learners to

perform effectively and master fundamental skills. Remember that good planning means an
even better lesson!

In every week or cycle there is a minimum of one PE period. In line with CAPS, a cycle
should not pass by without learners participating in PE.. Each term has a prescribed
movement activity (PET) to be performed;i.e. fitness, recreation, sport and games etc. It is
recommended, therefore, that all learners participate in.one movement activity per term.

Inclusive teaching
What is inclusive teaching?

In the Senior Phase, it is crucial that learners find themselves in an environment where they

can develop an interest in learning and the belief that they can learn. Inclusive education is

defined as a learning environment that promotes the full personal, academic and

professional development of all learners irrespective of race, class, gender, disability,

religion, culture, sexual preference, learning styles and language.

Inclusion is about acknowledging and respecting:

e that all children have the right to learn

e that all children can learn

o that all learners need support

o that all learners are unique and have different, but equally valued, learning needs

o that all learners need the opportunity to build on their own unique strengths

o that the learner is the centre of the teaching and learning process

o that there are differences in learners, for example, age, gender, language, culture,
learning styles, disabilities, HIV status and so on.

Some of the learners in your class may already have experienced exclusion or think

negatively about education. There is no reason for them to be excluded. It is the

responsibility of the teacher to ensure that these learners are included in activities. This

means adapting activities to suit their needs and capabilities. It is equally important that the

class is not divided because of this. Rather, learners with these challenges should be
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accepted and helped where possible by their peers. Learners should at all times be
discouraged from teasing, bullying or ignoring others with special needs. When these
attitudes are directed towards a learner, they create in that learner a barrier to learning.

Practical guidelines for inclusive teaching

Have a good understanding of each learner’s background, strengths, unique abilities,
needs and barriers. Then use this information to inform your planning and give a
clearer focus.

Remember that the teacher is a facilitator of learning.

Keep the content and material as relevant as possible.

Break down learning into small, manageable and logical steps. Keep instructions clear
and short (plan beforehand).

Grade activities according to the different levels and abilities of learners. Try to ensure
that learners remain challenged enough without experiencing undue stress.

Develop a balance between individual learning, peer tutoring, cooperative learning and
whole-class teaching.

Use learners to help one another in the form of group types, peer-assisted learning,
buddy systems and so on. Ensure that learners feel included and supported in the
classroom by both the teacher and their peers.

Set up pairs and groups of learners where members can-have different tasks according
to their strengths and abilities. Promote self-management.skills and responsibility
through group roles and the types of tasks you set.

Motivate learners and affirm their efforts and individual progress: Build confidence.
Encourage questioning, reasoning, experimentation with ideas, and risking opinions.
Determine the learner’s Zone of Proximal Development (ZPD) and use it for effective
teaching and learning. (Vygotsky described the ZPD as the distance between what the
learner already knows and understands-and what he/she can understand with adult
support. Learning is thus a social interaction as the teacher mediates and supports the
learner as he/she understands a new concept).

Spend time consolidating new learning. Use different ways to do this until all learners
understand the concept. Make time to go back to tasks so that learners can learn from
their own and others’ experiences and methods.

Use and develop effective language skills (expressive and receptive, verbal and non-
verbal).

Experiment with a variety of teaching methods and strategies to keep learners
interested, and to cater for, and develop, different learning styles. Use games,
cooperative group work, brainstorming, problem-solving, debates and presentations.
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Learners with barriers to learning

A barrier to learning is anything that prevents a learner from participating fully and
learning effectively. This includes learners who were disadvantaged and excluded from
education because of the historical, political, cultural and health challenges that faced
South Africans. Some other examples of barriers to learning may be learners who are
visually or hearing impaired, learners who are left-handed, or learners who are
intellectually challenged. Barriers to learning cover a wide range of possibilities and
learners may often experience more than one barrier. Some barriers, therefore, require
more than one adaptation in the classroom and varying types and levels of support.

These learners may require and should be given more time for:

e completing tasks

e acquiring thinking skills (own strategies)

e assessment activities.

Teachers need to adapt the number of activities to be completed without interfering with
learners gaining the required language skills.

Metacognitive strategies

What are metacognitive strategies?

Metacognition is the process of thinking about how you-think. Adults often do this
automatically. Before taking on something new, we may ask ourselves: What do I already
know about this? What will help me understand it better? How is it structured? As we
engage with a text or task, we may ask ourselves: Did I understand that? Why do I think
that? How does this connect with-what I already know? How could T apply this in my life?
Then we evaluate what we have learnt or done by asking questions such as: Did I
understand that well? What strategies helped and what strategies didn’t help? What should
I do the next time I take ona task like this?

Learners, however, are often unaware of how they think and engage with learning
material. You help learners to-learn independently by explicitly guiding them to plan,
monitor, and evaluate their reading and learning styles. This is particularly effective for
those learning in English as a second language and for learners who are struggling. It can
dramatically improve their performances.

How can | use these strategies?

You can teach metacognitive skills by asking learners to explain what they are thinking and
what strategies they are using to understand material. This is best done is small groups.
You can also use ‘think aloud’ strategies when engaging with texts and images. “Think-
alouds’ are often effective when reading texts to learners, and during small-group and pair-
reading exercises.
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Here is an example of how to teach metacognitive strategies using a ‘think aloud’:

1. Choose a short piece of text. Note where you will stop during reading, to model your
thought processes.

2. Things to include in this planning stage could be:

¢ reading the text title and the table of contents,

¢ Jooking at the images and predicting what the text may be about.

e skim-reading the text looking for headings, words in bold, and summaries. As you
skim read, think about what you already know about the subject and what more
you would like to know.

3. Explain to the learners what you will be doing. Start by explaining how you planned
before reading the text.
4.  To monitor understanding during reading, you can explain where you stopped to ask
yourself whether you understood the content. If the text has a long or complex
sentence, describe how you divided it up to understand it. Find places where you
could ask questions such as:
e Why would this ....7
e s this similar to ...?
¢ How can I figure out what this new word means?
e What does the writer want me to know?
e What do I think will happen next? Why do I think that?
¢ Do I need tore-read this for detailed information?
5. Now show learners how to evaluate their metacognitive strategies by asking and
answering questions such as:
e Did I read and understand this well?
¢  What helped me to understand? What didn’t help?
¢  What should I'do next time I read about this topic?
e  What will help me to remember what I read?

By engaging with how learners think, you can better prepare them for their adult lives and
for learning in the future. Consider how to include this aspect of learning into your teaching
style.
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Section 4 Teaching guidelines for Life
Orientation

Term 1

TERM 1 OVERVIEW

Unit Pacing Topic Activities

Unit 1 3 hours | Development of the self in society: Goal- 1-5
setting skills and personal lifestyle choices

Unit 2 3 hours | Physical Education: Fitness 1

Unit 3 4 hours | Development of the self in society: Sexual 1-6

behaviour and health

Unit 4 4 hours | Physical Education: Fitness 1

Unit 5 4 hours | World of Work: Time management; Reading 1-5
and writing; Keeping a journal

Unit 6 3 hours | Physical Education: Fitness 1

abstain To stop yourself from doing something to choose not to have sex

achievable A-task you can do or finish

adoption A legal process where you give up your baby or child to someone
else to raise

adverse difficult

allocate To give something for a specific purpose

assertive To speak with confidence and honesty

buttocks The part of your body that you sit on

casual sex Sex without care or thought, without deep affection

combine To join or mix two or more things together

consent Agreeing to let somebody do something

contraception Pills, injections, condoms and other devices used to prevent
pregnancy

cultural Having to pay for acts that are not culturally acceptable

compensation

25



curious Wanting to know about something

degrade Spoil something

demotivate Make you not want to do something

discharge Infectious, sticky fluid that seeps out of the body
ethical Relating to beliefs about what is right or wrong
experiment Find out more about something

factor Something that has an effect on a decision or situation
fiction Stories and novels that describe events and people that are not real
gist The general meaning of something

hospitable Friendly and welcoming to visitors and strangers
influence The power to change what somebody believes or does

Intra-uterine

A device that prevents eggs attaching to the wall of the uterus

device (IUD)
lenient Mild, not strict or harsh
lifestyle Your way of living

non-fiction

Writing that is about real people, events and facts

overwhelming Something so strong that youdon’t know-how to react
postponing Saying that you will do something later than you planned
posture The way that'you sit, stand and walk

premature Happening before the normal or expected time
procrastinating Putting off doing something you need to do

protector Al person whose role is to protect others

qualified Educated-and trained to do certain kinds of work
recreation Relaxing and enjoying yourself when you are not working

Sexual Offences
Act

The law that describes what sexual behaviours are illegal

spermicides Jellies, creams or foams that create a barrier to prevent live sperm
from reaching the egg

sterile Unable to produce children

strategy A plan of action

taboo Something you must not say or do, because it will offend people

termination of

A medical operation that causes a baby to die in its mother’s womb,

pregnancy (TOP) | also known as an abortion
think critically Think very carefully about how something affects other things
vulnerable Easily hurt physically or emotionally
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TERM 1

Daily class activity recommendation

Development of the self in society: Goal-setting skills: personal lifestyle choices — 3 hours
Activity 1: Rate how ready you | Page 10in LB This task should take learners more or less

are to set your goals 20-25 minutes to complete in class.

Activity 2 Define some goals Page 11 in LB The class activity part of this task should take

you already have for your life learners more or less 25-30 minutes to
complete.

Activity 3: Distinguish between | Page 12 in LB This task should take learners more or less

positive and negative choices 25-30 minutes to complete in class.

Activity 5: Imagine what Page 19in LB This task should take learners more or less

happened 25-30 minutes to complete in class.

Development of the self in society: sexual behaviour and sexual health - 3 hours

Activity 1: Analyse the story Page 26 in LB This task should take learners more or less

20-25 minutes to complete in class.
Activity 2: Discuss the risks of Page 28 in LB This task should take learners more or less

substance abuse and poverty 20-25 minutes to complete in class.
Activity 3: Do a short class test | Page 31 in LB This task should take learners more or less
about STIs and HIV/Aids 10-15 minutes to complete in class.
Activity 4: Assess the risks of Page 32 in LB This task should take learners more or less
unsafe sex 20-25 minutes to complete in ¢lass.
Activity 5: Decision-making Page 34in LB This task:should take learners more or less
about sexual behaviour 50-60 minutes to complete in class.
Activity 6: Assess the Page 37'in LB This task-should take learners more or less
consequences of teenage 20-30 minutes to complete in class.
pregnancy

World of work: Time-management skills; reading and writing for different purposes; keeping
a journal - 3 hours

Activity 1: List responsibilities Page 42 in LB This task should take learners more or less
and discuss accountability 10-15 minutes to complete in class.
Activity 2: Plan your time fora | Page 44 in LB This task should take learners more or less
week 30-40 minutes to complete in class.
Activity 4: Practise summarising | Page 47 in LB This task should take learners more or less

25-35 minutes to complete in class.
Activity 5: Improve your writing | Page 48 in LB This task should take learners more or less
skills 50-60 minutes to complete in class.
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Goal-setting skills: personal lifestyle
choices

Unit overview

Learner’s Book pages 10 to 20
Recommended pacing 3 hours

It may be useful to begin the year by co-creating a group contract with learners that sets
ground rules for class behaviour. The contract should include treating each other with
respect and should be signed by all members of each class.

Background information

It is important for learners to be able to set goals so that they have something definite to

work towards. Achieving a goal is a satisfying experience and is a way of assessing one’s

performance. This is a skill that learners can use while at school and in the workplace.
Setting goals begins with making choices. Learners need to be made aware of the many

factors that can influence their lifestyle choices such-as the media, the environment, friends

and peers, family, culture; religion and community. They also need to think about the

appropriateness of their choices. This-is where having informed decision-decision making

skills is very important. Learners also need to be taught to be assertive (confident) about

the choices they make.

In this unit learners will:

e learn how to set goals that will decide their personal lifestyle choices

e understand what influences their personal lifestyle choices, and how they can respond

to these influences
e discover how to make an informed decision, and stick to it.

( Activity 1 )| Rate how ready you are to set your goals

Learner's Book p.10

Teaching guidelines

This activity gives learners the opportunity to do some self-evaluation with the help of “Ten
Big Questions’. These questions are intended to get learners thinking about life after
school. Get learners to do this activity on their own. This can be done in class if time
allows or as homework.
The ten big questions are:

e  Will I be able to choose the kind of work I will do?

28



Will I be able to study and be qualified for the work I want to do?

Will I be able to find work that I can do well and will enjoy?

Will I earn enough money to pay for my own food, clothes, home and car?
Will I find someone to love who will love me?

Will we have children?

Will we provide a good home for our children?

Will I have good friends?

Will I be able to help my family?

Will I be successful as an adult?

Learners’ answers and, therefore, scores will vary.

Learners must discuss the issues in a and b in a group. For a, they must motivate why
they agree or disagree. Hopefully learners will realise that setting goals is the

—
1
W

responsible thing to do. For b, they will hopefully realise that setting good goals
means that you are able to achieve the things that will make you feel valued, which
will contribute to your respect for yourself.

( Activity2 | Define some goals you already have for your life

Learner’s Book p.11

Teaching guidelines

1-4 This activity builds on the previous activity. Get learners to work with a partner. First,
learners must change theirquestions into goals; then they can check with their partner
whether they have-any common goals. Learners should be encouraged to discuss and
add other goals to their lists.

5 a Learners’ answers will differ; they must evaluate whether their goals are SMART
specific, measurable, attainable, relevant and time-based.)

b Learners’ answers will differ; they must make changes where needed to ensure
that all their goals are SMART.

¢ Learners’ answers will differ; they must evaluate whether they feel motivated to
achieve their goals and think about what it is that motivates them. Learners might
say that it is respect for themselves that makes them want to achieve their goals.

Support

Provide learners who struggle with goal-setting additional support by working through a
basic goal-setting exercise. For example, a goal could be to finish a homework assignment
on time. Begin by asking, “What do you need to know, to help you figure out how to
achieve this goal?”” Answers should cover what the assignment is, what other tasks and
activities the learner has, what the learner can do quickly and what needs more time.
What should the first step be? Plan when to do it and estimate 